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FOREWORD
. The issues of civil and human rights for the handicapped have had a major effect
on our socléf?. Several pieces of federal leglslatlon, |ater adopted as state X
regulations, have been at the forefront of change In the delivery of special education
services. This legisiation Includes The Education for All Handjcapped Children Act
(PeLe 94-142), The Vocational Rehabliitation Act, Sectlon 504 (P,L., 93-112), and The
Amendments to the Vocational Education Act (P.L. 94-482),

All of these mandates describe our soFlefy's commitment to quallity programé for
handlcapped students, Including special attention to career and vocational development.

" Each law also outlines and requires adherence to the concept of "least restrictive

" environment"--the notlon that, to the maxImum extent appropriate fgathelr needs,

handlcapped students shou!d be educated with their nonhandicapped peers. A
handicapped student should not be placed In a segregated or restrictive setting unless
It can be shown that the student candot benefit from a less restrictive program, even
with the.use of supplementary alds and services.

N . )
These manuals have been deveioped to clarify roles and responsibilities of school
staff and parents In providing programs to meet the career and vocational educatlon
needs of miidly to moderately handicapned students. | believe that you will find the
materials extremely helpful. | commend their use and application In rhe Interest of
forwarding our commitment to the provigion of outstanding educational opportunities for
our exceptlonal students. ’

Michae!l P, Marcase
Superintendent of Sch%ols

.
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PREFACE

The Division of Career Education and the Divislon of .Speclal Educatlon of the
School District of Philadelphia are proud to Introduce thls series of manuals on
critical aspects of career education for exceptional students. Our dialogue In
planning these books has strengthened our conviction that including career education -
Instructional joais at every grade level is essential tc the deveiopment of an
appropriate program for all chlldren.

The manuals reflect the Phlladelphla School Districtt!s ef forts to Implemenf the
fol lowing Career Education goals for exceptional students:

l. To assure that all students leave the Philadelphia schools
with the skills, lowledge, and attitudes necessary to gain
and maintain employment or to continue their education
or fralnlng to fhe ful lest extent possible

2. To make all career devel opment and vocaflonal programs
accessible to all.students without regard to sex or other

traditional occupational stereotypes .

3, To assure the acce§slbll|fy of all career development and
vocational programs to students wlth handicaps

4, To Increase schoo!-related work site experiences and .
employmenf opportunities for in=school youfh

.5 To asSure that occupational training programs respond to
the present and projected employment needs of the communlty

Faith in the exceptional student's capabilities Is critical In achieving these
goals, Every student can learn, and It is incumbent upon us as educators to ensure
that students do learn to the best of thelr individual abllity, An Increased awareness .
of career education programs and, our related roles--as administrators, teachers,
counselors, and parents--wlll foster the development of an educatlonal program that
real lzes the potential of each exceptional childe It is with this approach in mind
that these materlals have been developed, and we urge you to use them to Iimprove
instructional programs for exceptional students.

Win Le Tillery Albert |, Glassmen
Executive Director Executlve Director
Division of Special Education Divislon of Career Education
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L 3
The Alllance for Career and Vocational Education Is a consortium of school

districts from across the country and the Natlonal Center for Research In Vocat lonal

Education at The Ohlo State Unlversity, The consortlum was formed so that school

districts and the Natlonal Center could work together on common priorities In career

I3

and vocatlonal educatlon.

This cooperative arrangement creates a "multipliier

effect" whereby each school district, *in additlon

1o the outcomes and services for which |t has

contracted, also recelves the products developed

-

< by other Alliance members. Thus, school districts

are able to develop and Implement comprehensive

programs at far less expense than would be possible

-
by working alone. The outcomes of the Alllance research and development efforts have

enabled member districts to provide {ncreased flexiblllty In career and vocatlonal
- education programs that address the‘needs of all students. Alllance tralning programs -

and materlals have also enabled menbers to expand from traditional ‘forms of Instruction

to the deve!opment and management of Individuallzed programse.

~

ERIC | | .
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The enactment of legislation and the subsequent development of regulations and

2

guldelines affecting educatlion for handicapped Individuals have a major Impact on
vocatlonal educatlcnand its collaboration with speclal educatlon.

TThe Schoo!l DIstrict of Phlladelphlia contracted with the Natlonal Center for

~

o

Qesearch In Yocatlonal Educatlon, the Alllance for Career and Vocadtlional Education, for

asslistance with the development of a comprehensive staff development plan for special

and caree; education for handicapped youth, Thls project resulted In the development

-

of the Pollcy and Procedures Manual and elght role-specific training manuals that

comprise a comprehens!vé staf f developmenf‘package,for cofléboraflon between speclal

and vocat lonal education In the School District of Ph!laéelph!a. R

The materlals have an overali theme of "Career Planning and Vocatlonal Programming

for Hand!cappéd Youth," The Pollcy and Procedures Manual s designed to provide a

conceptual and programmatlc overview of the career planning and vocatlonal programming

“ processes for handlcapped youth In the Philadelphia School District. The manual
o .

e

communlcates Philadelphla's commjtment to appropriate career planning and vocational
programming for handicapped youth. The elght training manuals are designed to be

relevant to the spec!fic needs for the fol lowing groups:
. .

E

o Administrators and Supervisors
o- Princlpals
o Teachers .
o Supportive Service Personnel
" o Psychologists -
o__Student Evaluatlion Personnel
o Counselors . E’ :
o Parents

Yy

O
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Each manual contalns an overview of the spportunities for -each school staff or -
faculty member to assist handicapped youth in career planning and vocatlonal educaflaq;
In addition, the manual contalns role=specific respoéslblllfres, !nclud!nd actlivities

and projected outcomes.
¢

Pol lcy and Procedures Manual

¥ajor emphasis Is placed on the functions of fﬁe Child Study Evaluation Team

(CSET) and the development of the Individuallzed Education Program (1EP) as structures

for conducting the assessment, evaluation, and fol low-through for vocatlonal placement
and supportlve services, The manual also Includes Information on full service
implementation of vocatlonal programming for handlicapped youth and the procedures

-

necessary for tThe monltoring and evaluation of “programs.

3

The Pollcy and Procedures Manual further identlifies the def!n!flons,and legal
7 .

Implications that provide the guldelines for programmatic structure and focuses on the

-4
srocess and procedures necessary to provide career planning and vocational prografiming

for handicapped youth, Also Included are a glossary, several appendices, and a

comprehensive bibllography contalning state-of-the-art reference materials.

The Pollcy and Procedures Manual and role-speclfic manuals are to be presented as

a part of a comprehensive staff development plan designed to assist school staff in

*
v

providing career planning and vocational prdbramm!ng of the hlighest quallty.

r h] L4
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. An appropriate educatlonal program for handicapped students must be designed to
prepare him/her for Independent llving In his/her community. Skills that lead to
Independence can be plnpointed In varjous curricular areas and accumutate over a

Iifetime. Educational personne! have the responsibliity for designing and Implement:ng

<

-educational programs for handicapped students through the age of twenty-one years.

»

Tralning for entry Into the world of work Is a procgss that beglns durling the very
\

. ) \
first years of school for everyone and may lead to fraining iIn occueaflonal skitls In a

AY

vocat fonal program for some before the public shcool experience Is completed.
3

The preparatlon of the educatlonal progam for handicapped students Includes

A

vocat fonal education where approprlate. |t Is the responsiblity of psychologists,

evaluative personnel, teachers, therzplsts, and others to describe a student!s

strengths and weaknesses as In critlcal areas of work related and work skills. The

>
-

object of evaluation Is a program that reflects the student's current educational needs

1 while taklng Into account bullding more camplex skills for his/her achievement of ‘_'

.

. g-eater competence and Independence In the future. Perlodic evaluation of

“

foo.

'physlcal/medlcal status, emotJfonal/soclal behavior, Interest and aspirations and

current capablility in Ihtellectual and motor skills Is required to design an

.

Indiviualized education program whereby the handicapped student can acquire the skills

}. l(:‘ : . ~ N
RS -
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needed for a successful and purposeful |life. .
The purpose.of this manual Is to provlide the reader with a §Trafegy for develaping
an assessment plan through which a sound educational program Including vocational

educatlon may be designed for handlicapped students.

Leglislative Implications

Recent leglisiative mandates require vocational educatlon, when appropriate, as a
part of handicapped students! total educational program. By tederal statute, the
vocational educatlon program Is required to provide a sufflcient variety of servlces
and supplementary alds so that handlcapped youth have genulne opportunities to benofit
from all facets of vocational edycatlon. These laws mandate every child's right to 3
free, publlc education In tha least restrictive environment. Education must be
aporoprlate for each child and rust provide *he child an opportunity to have a

purposeful and successful 1ife.

A Look at the Leglislation

o Publlic Law (P,L,) 94~142, The Educatlion For All Handicapped Thildren Act of
1975, states that public agencies (ll| ensure e&ual access and availabllity to,
vocatlonal education for handlcapped students, Yocatlonal education Is to be a .
part of the free, approprlate education for the handicapped. A written
Individualized Education Program (1EP) plan Is mandated for each handicapped
student,

o P,lL., 94-482, The Vocatlional Education Amandments of 1976, set aslds (2 percent
of the total grant fu- hand capped students,

RIC
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o P.L. ©3-112, The Rehabl!itation Act of 1973, mandates that handicapped students

- are to be educated along with students who are not handicapped, to the maxiwum

extent approprlate to the needs of the handicapped students. Thls Is commoniy
referred to as providing the least restrictive environment, ’

Speclal Considerations

-

Prled!ng ?pproprlafe empioyment fraining and job placement for handicapped people k
is necessary and urgent. Hand lcapped persons are unequally rep:esenfed }n +the wor k
force, even though they have demonstrated repeatedly thelr abllity to perform at the
same level as nonhandicapped persons af—vlrfually all employment levels. Vocational

2

aducation Is needed to provide skills tralning to junior and senlor hligh school

handicapped youth.

The purpose of assessing students Is to describe a program that reflects the

puplits current educatlonal needs [n terms of his/her current skill levels.

Assessment data must be used posltively to descrlbe the best program for the pupll

at a glven point In time; and nct aegatlvely to scresn the pup!l out of program

optlons,

L}

It Is Important that current data be used to prepare educatlonal programs, and
A _evaluative personnel may be cued to Inltlate the assessment process by any of the
fol lowing: |

o At the approprlate age/grade of;fhe student

o By the request of the parent .

N

§

Q 11 r~
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o By the request of the student

o By the request of professional personnel implementing or supervising the .
student's educational program

The avaluation process cued by one of the above begins with the formulation of a plan

for what Informatlon Is to be collected and how the colfection will be made.

vYocatlional Options and Skills

Evaluators participating In the preparation of vocational programs for handicapped

students must have knowledge of the following: -
o jobs avallable In the community or reglon

o skills required to do the job and relate to superlors and co-~workers In the job
setting - .

o program options In which students can acquire wor k and work related skills

~

o minimal skills required for entry and probable success in avallable program _
opt lons

o related services and supplementary alds which some handicapped students may
requlre to beneflt from thelr educational program

Assessment personnel can become famlliar wlith the above by consulting with special
educators and vocatlonal teachers. The vocational teachers have the expertise required

) 4
to del Ineate the skills students need to do a job, and the delineation of these skills

»

wlll provide focus for the assessment process.

i
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Once the evaluators have Information on Jobs and tralnling optlons avallable to the

’

‘student, a focused descriptlon of the student's capabl!ities can be made. Generally,
evaluators wlll need informatlion in the areas llsted below to make declisions chout

vocatlonal programs and the preparation of vocatlonal programs for handlcapped

»

students:

Personal history from records and Interviews with parents, puplis
and Interested others

Hedlcal history to determlne status of health and physlical conditlion which may
have Implications for job selectlon and fralning

Soc!al)emof!onal skills
Academic skill levels
Interests and aspirations
o Work hablts and attltudes s
The above llst may be modifled to reflect ofher'!nformaf!on, If required, on
behalf of any glven student, In order to make a decision about the educatlonal program.

Optlons for vocatlional educatlon are avallable to handicapped students In a

varlety of settings which may be described In terms of thelr res’ 'ctiveness, l.e., the

degree In which the program |s carrled out In settings with nonhandlcapped students.

Han@!capped students must be educatded with their nonhandicapped age peers whenever

appropriate. Decislons as to what degree of restrictiveness Is appropriate for any

-
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glven handlcapped student must be based on the Indlvidual characteristic of the

-

student, as documented by assessment of current skills and capabilities and welghed

aga!n;f the degree to which new work and wor krelated skills can be aquired by the

-

student In any of the options. Table | on the fgllow!ng page presents a hlerarchy of
options for vocatlonal education from least to most restrictive. The ‘Ilgasjv‘ restrictiva
optlon Is the base of the triangle. Regular vocational education no special support
‘services, would comprise all the approve vocatlonal education courses In the

comprehensive hligh schools,, area vocatlional technlcal schools and the skills centers.

The most restrictlve optlon, the work activity cenfer,’would comprise \fra!n!ng in job
3

|
skills and related behaviors through the use of powerful methodology by, specially

-
tralned. teachsrs and aldes in low student-to-staff ratlos.s Thls option would be

appropriate for few if any mildly handlcapped sfuden_fs. It s Important to note here
that Table | Is not an exhaustive representation of optlons. New trends in \fhe

aducat lon and training of students who were thought to be too handicapped fo\funcflon

In any bdf the most restrictive options of the sheltered wor kshop or work activity

conter have generated support that some can learn skills and functlon In competitive,

communj ty-based, real-work settings.

»

The challenge will be for administrators, supervisors, teachers, therapists,

counselors and evaluative personnel to discover new optlons for the educatlon and

.

fralning of all handlcapped students In work and work related skills. It s also

1
.

. | | 14 18
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wWork

Activity \
Center

Teaching Job and
related skills using
powerful methodology

Workshop Program

Training and production activities <
a aheltared workshop with Jlow student-
to-ataff ratio

v Special Vocational Education

Approved vocational pr;rnms in center for handi~
capped pupils who experience difficulty in large achool
settings.

Regular Vocational Education

Programs in Comprehensive High Schools, Area Vocational Technical
chools, and Skills Centers adapted with special materials, equipment _
and personnel.

Regular Vocational Education
No Special Support Services

o

B

. Table 1: Hierarchy of options for vocational education of handicappad pupila,
from least to most restrictive.

3
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important to note here ﬂ;af ali handicapped studenis have legal access' to al! program
optlions for vocatlonal tralnlng. Students are recommended for an optlon based on thelr
performence of demonstrated skills. No optlon corresponds to a disablllty category,
disabliity that Is, students who are severely or profour;dly ”l‘mpalred are not

automatical ly assigned to a Work Actlvity Center. Recommendatlions for a program at a

glven jevel of restrictiveness must be supported by the results of sound assessment,

Wor k-Related. Skllls-

»

There are condltlons and projualces that Inhiblt or completely Impede a

o

handicapped student's prrogress toward vocational maturity. <Research has repeatedly

14

shown that when handicapped students fall In the work place, 1t Is not because they

lack speclflc occupational skills, but because they may have negatlve afﬂfuc}qs, poor'

\»‘ -«

hablts, Immature thinking and declislon-making skills, and a lack of’ job-seeking and
T &£

wor k-ed justment skllls. A review of the student's .level of skiil attalnment In these

. .

areas would be useful In pro;?arl'ng fhg‘r!rEP for a handlcapged student,

-

Areas of Essentlal Job-Seeking Skills

o Competencles Inéluding satable job skllls
o AbllIty to present oneself as a wor ker ’
o Ablilty to cope with the application and Interviewing processes
o Reailstlc expectations of job requirements
Q i 16 ,
)




e Wiilingness :ro accept employer standards
e Freedom from unrsalistic pprsonal or family-imposed job barriers
e Ability to use fransportation to the job site effectiveiy.

Areas of Essential Job-Holding Skilis

e Abliity to work to capacity ’
o, AbI Iity to maintain a stable job reccrd

o Acceptance of job'supervision

e Mastery of necessary job skillis s
e Willingness to improve oneself .

e Acceptance of wor king conditions

. .
>

ANreas of Essential Wor k=Ad justment Skills

Acceptance of oneseif, and abiiity to maintain self-confldence

Abllity to Interact positively with others -
Control of temperament and abifity to dispiay emoflonal stabiiity

Abllity to display initiative, rellability, and hones?y

Contrdl of peculiar mannerisms

Abl ity to maintain a professional appearance

Abllity to handle health , oblems, financial/legal problems, family problems,.
and ‘living arrangements appropriately

o Independence from chemlcal substances

¥

e & & 0 0 0 &

+ -

Meas of Essentlal Yocational Maturity Skills

Establishment of realistic long-range and short-term goals
Reasonable Mowledge of job-seeking skills

Adequate level of basic academic skills

Possession of decision-making skills

Pasitive attitude sbout gainful omploym:onf

o' 6 0
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Abllity to communicate on the job

Possession of physical and mental requirements for the job
Abi lity to manage free time and personal finances

Acceptance of the {imitat!ons, on personal freedom that result
from galinfu! empioyment

Since these competencies a:e quite similar to the school district!s kindergarten
through twelfth grade currlicular program for career development, which [s a irequired
instructlonal component for all handicapped students, assessment of the student!'s
progress through the career development curi tculum by the CSET should provide a direct

¥

and Instructlionally meaningful way to assess these compe;encles. -

Speclal Conslderations for Testlng the Handlcapped
Yocat lonal evaluators may deviate from standardized brocedurgs to accommodats the
needs of the student so long as any deviations are noted in the assessment report.

-

The required deviations noted have particular relevance not only 'In the assessment

Y

area but also context of thelr Impact on potential nrogram and Instructfonal options.
f >
Again, tha emphasls In such an examination needs to be on designing accommodat!ve

strategles, not on excluslonary strategies. In fact, with certain handicapped students

-

examiners should deviate from standardized procedures. For example, a student with a

manual dexterity problem may not be able to pick up small objects but may be able to

.
- N
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handle large ones; brallle or orally presented versions of a test may be needed for a

to a-blind student; signs/fingerspelling of test items may be required for a

hear Ing-Impaired student. Increased awareness of the need for such accommodation and

-

practical suggestions for making such accommodations should be shared with vocational
educafors.( —

Keep In mind that while adaptations may be needed for many students, the valldity
and rellablility of the origln'al standardized test will be altered when the test Is

modl fled, Even wlth modifications, test cony ons for the handicapped are not equa!

to those for thelr nonhandlcapped classmates. For exampie, a matching test that Is

adminstered oral 1y to biind students may require the students to store more Information

- Ip their minds than Is possible for them to handie adequately. Speclal considerations,

&

then, need to be made when testing handicappéd students. Some generally accepted
testing practices recommended by professionals with expertise In testing and assessing

' hand Icapped students Inciude the following:

e Determine the degree of handicap and Its effect on the student!s bndors?andlng
and performance

@ Use practice Items to ensure understanding of procedures

e Minimize anxliety by adminlstering easier Items first

e Administer performance items flrst If the handicap |imlts verbal
- ablllty, and verbal ltems first 1f the handicap |imits performance
abitity

s
AW
Qv

\AEMC'- o :

Aruitoxt provided by Eic:




e Acrange physical surroundings to accommodate the handicap

o Allow extended time limits If the test Is measuring capacity for
performance of a task

‘e Shorten test pericds to accommodate fatigue

.

-
Selected Methods for Informa! Vocational Assessment

The wor k fryout, wor k sample, and” vocat lonal course tryout

are three assessment technlques most relevant fo vocatlonal education,

A .
Most Real Istic ‘
- .
c
g WORK --Actual on-the-job tryout
o TRYOUTS '
- 1" ]
%))
< WORK --SImulates, to the extent possible,
- SAMPLES . actual working condlitlons
0T g .-
o COURSE --Awareness or iented; student
o learns about job requirement
o -
>
* Least Reallstic

“

Wor k tryouts, This method of vocatlonal assessment is ﬁer'haps the most realls*
In terms of assessmont of wor k behavior as well as work aptitudes. Selectlon of & work

tryout statlon In an on-the=job setting should be based on the best available data

gathered as a result of other aspects of the total vocatlonal assessment. The

-

vocatlonal evaluatar wlli have a good opportunity to observe attention span and work

: . R4
Q ) 20
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. students may not be able to deal with the stress that accompanies an on-the-job Ty~

-

. . 47 -~
_assessment technique is one that most nearly replicates actual working conditions. In

used systems are described in Appendix A. The purpose- of vocational evaluat ion

4

4o lerance, grooming, maturity, neatness, punctuality, reaction to frustration and

stress, need for supervision, emotional stability, and self-confidence. However, some

ost. The alternative of work samples may nesd to be considered.

5

Wor k,Samples, |f a student Is not ready for a‘work tryout,” the next best s
the wor k sampl/e approach, the student is confronted with a realistic work task and fs-—
3
given written or oral directions on how to do it. Tools and materials with which fo
wor k are provided, and students may be shown a finished product. The task Is usually

.

based on an analysjs of an actual job. Tasks must be presented In a controlled

+ o o
environment in a standardized manner to enhance validity. Comprehensive batteries of

-3
wor k samples are known as vocational evaluation systems. Several of the more widely

i

systemsis to provide a hands-on approach to the assessment of vocational strengths,

Lt

wealnesses, Inter ests, and potentials. Work sampies are more motlvating, less %lxle?y
Wil

producing, and more appropriate for persons with cultural differences and language

difficuities than are most tests. They enable students tfo galn a better appreciation

of the reallties of wor k and they provide an opportunity for self-evaluation.

/
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Benefits -
Students cau experlence and feel what
it is like to perform speclflc wor k
.asls. -

13

Consequences of a vocational cholce,
necome Immediately known to the students.

. .

* Students begin thinking seriously about
+thelr futue when confronte’ wlfh an
actual work taske

Students can be prompted to do further
reading on speciflc jobs related to
spaclfic interests and tasks explo;ed. .

.
-

7

Simulations can be tried out without
+he pressure encountered In'actual work
anvironment,

*Strengths and weaknesses can be
identified while students are still in
aChQOI. ’ -

Y
Seallty of the simulations motivate
students to learn academic skills
secause they see why It Is necessary Yo,
cead, write, and compute,

Zovides an aiternative to verbal-and
, apstract classroom materials.

-

L

.
»
4 ~

BENEFITS & DISADVANTAGES OF WORK SAMPLES S

<

Dispdvantages s

Some wor K samples may not be apprdpriafe
for certain types of disablibkities. .

Validity and relliablitity. problems may
exist due to the dlfflculfy of estab- =
lishing norms upon which to compare
performance.

Developing wor k sampies or purchasing
comprehensive vocational evaluation
systems may be expensive.

Avallabllity of samples to cover all the
mnajor vocaticral .occupatlons is a
problems Present systems include semi-
skilled, skilled, or clerical tasks, but
do not provide for professional, semi~*
professlonal, and managerial occupa~-
tions,,

Yor k samples require updaflng to :kaep
pace with changes .In varlous occupa--
tions.

Wor k éamples, require sﬁacé. Physical
storage of the various evaluation
systems ney be a problem.

Many, systems require tfraining before
they can be used by evaluators.
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Vocational course tr outs. When most aspects of the assessment are complete, the

counselor may want 10 assist students In selecting vocational classes they may wish to

try out. The.value of vocational course tryouts is that students become more aware ot

the wocabulary and training requirements of a particuler occupational area and can

e

determine more r’eallsficall ly whether "they have the aptitude and interests for

participation in:a particular- preparation program,

hore are some suggested méthods for conducting class Jryouts:
+ o Place the student In a regular vocational education courseswhen an
Introductory unit with wel l=defined-parameters Is being taught,

-~ e Develop speclal'courses for handicapp.ed students that Include
exploratory "hands-on'" activities In the nine occupational areas of
vocational educat ion,

‘s Provids self-contained voca%'ional exploration simulations that . -
replicate actual- job requirements and that are self-instructional.
Opportunlties for course tryouts £re expanded In the context of th&y school
~, ~ . o

— b

district's kindergarten #hrough twelfth gra.de prog-am for career development. Thus,

the CSET should have, over an 'extended perlod of time, sufficient opportunities to

»

assess skills typlicalfy measurad through course tryouts. The vocational educator

becomes a key member of the CSET In terms of contributing assessment data 'fyplcglly

measured tirough wor k samples. and wor k tryouts, = o -

¥ *

x
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? ‘ . Developing the IEP
The process’ of indlividuallzing an educational program requires fhaf.a student be

svaluated so that reasonable statements about the student's levele of tunctioning can
be Incorporafe’d, Into the progrgmnlng process. =vaiuation must be first performed In
any curricular area determined approprlafe° for instruction. Thus, vocational education
assessment should be completed for a student as placemsnt declisions are éonslderod.
Precédlng‘ p lacement In’ a secondary vocatlona!l o occupational ly related program, the
CSET gathers Informaﬂor-a from all available sources, ’Includ‘ing: health records;

., guldance records; parent interviews; lInterest inventories; records of academic, soclal

‘m‘afur!fy, and psychomotor skills; and records of tne student's parﬂclpa%lon in career

development acflvlfles.

As the CSET begins to reach closure on potential vocational training course
options, if {s the responsibility of the CSET to assure that Input Is provided to the
evaluation process by a vocational educaforx_famniar with the general competencies )
required fo attaln success at the job enfry leval of various program options. This

' <
input may be provided at the school or district level. While 1t may be necessy-y ta a
tew cases o assess the student's level of functloning In specific course=- related
competencies at the Job-entiy level prior to placement, In general such assessment

becomes the responsibliity of the vocational educator with such informatlon then

iacorporated Into the development of subsequent 12Ps.

0 ‘ 24 28
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Prepar ing The Vocational Assessment Ré’porf ~——_

¢

Following a comprehensive vocational assessment ot a student, a report should be

- L

pr opar ed $hat reflects the state of the student!s vocatlonal aptitudes, lnferesfs:

assets, limitations, and speclal needs tor vocationa! placement. Several items shouid
M ’

. ’ e kept J,'n mind when preparing the assessment report: . . ’ -

»

e Dovelop and use standardized forms. They help ensure comprehensiveness and can
provide baseling data to monitor progress. (The regular CSET or IEP forms
should be used.) > . v

»

e Sive concise Information for determining the student's potential placement for
appropr late vocationa!l education. -

e. Prepare the report with full mowledge that parents, school personne}, and
other members of the IEP team will read and use the report,

e. Avoid untounded judgments. Report in clear, objective style.

¢

Component$ of the Assessment Report

»~

The varjous elements of the assesgmenf report Include the tollowing:

e Academic readiness skills

¥

e Specific tralts assessed (sucn as behavior, aptitude, and motor fu;ncflonlng)

® - Rasults of the various components ot assessment, such as progress in a career
development curriculum, wor k sample reésults, production records from wor kshop
or prevocational activities, results of exploratory course fryouts, and results’
- of vocatlonal counseling ’

-~
e

»
e Specific problems in various areas of assessment

28
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e Major assets

©

e Determination of current potential fer vocationai training and placement
e Supportive needs required to achieve vocational success (medical help,
psychological counseling, social skills development, academic remediation)
T e Physical modifications of ‘equipment and facilities that ae needed in the
vocational training area - L ’

e Recommendations for fol-low-up services

~=7_-:e Recommendations for continued vocational frjalnlngiénd placement support.

As Indicated previously, the assessment Input of the vocational educator to reports
. »
generated following the Initial vocational education placement becomes of -critical

importance, particularly In terms of refining course selections, adapting instructionat

strategies, and determining appropriate supportive services.
\»

ERIC . 1 .
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SPECIFIC ROLE REPONSIBILITIES




Speclfic Responsibiiities Grid

In order to assist the school personnel in accomplishing their tasks, the School

District of Philadeighia and the Alllance staff have developed a specific

responsiblility gride The grid consists of five columns. These columns provide the

faculty/staft member with descriptions of the elements necessary to meet handicapped

stydenis' needs under a given circumstance. The five column headings are as follows:

2.

3.

4,

3.

Initiation of Task--Thls.cdlumn presents a specific situation to which the
faculty/staff member needs to react.

Task Descrlpfloh--Thls column presents the specific task that must be
performed, given the situation identified In the first column.

Tools and Equipment==This column presents specific items (records, tests,
assessments, standards, guidelines, etc.) that will be needed to accomplish
the tasks described In-column two.

.

Personne! Interface--This column assists the faculty/staff member in
ident!ifylng those people who should be Involved directly or Indirectly in
accomplishing the task described In column two, '

Specitic Outcomes==This column provides the faculty/staff member with specific
Information that needs to be obtained, or a specific activity that should be
accomp | ished through the task described In column two.

This grid presentation enabies the faculty/staff person to see at a glance what Is

needed, under what circumstance, and how to accompiish the specific taske

Aruitoxt provided by Eic:
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J0B TITLE_ __

Child Study Evaluation Team members

DEPARTMENT __ pjstrict and School _Staff

Initidation of
I'ask

£

‘Task Description

1. e Two vear CSET
reevaluation schedule
e Annual IEP review
e Parental request
e Newly enrolled
student
e Instructional or
administrative staff
request .

1. Gather background information and review
information about the student

AN

2. Pupil's assessment
plan

2. o Conduct educational evaluation in
reference to curriculum

e Conduct interest inventory .

® Assess work-related behavior such as
personal maintenance skills, social skills,
communication skills and community skills

® Assess work skills relative to areas of
interest




REPORTS 70 _ School Principal

CLIENTELE Handicapped Students .
. - Personnel Specific

Tools/Equipment Interface Outcome

1. School records
including ‘academic
records, family
history, medical
records, psychologi-
cal records and
attendance records

wvocational and regular

1. CSET may include:
e principal
parent(s) —
counselor
nurse
physician
o instructional
advisor
e psychologist
e home and school
visitor <
e teacher(s)/special,

. o therapists
e other adminis-
trative and supervisory
personnel Co
e vocational eval-
uator

1. CSET delineates an
assessment plan for th

student »

2. o reading skills
.l inventory

e math skills
‘inventory

o interest
inventories

e interview

o direct obser-
vation

e standardized
inventories

e curriculum
guidelines

2, e teachers

& student

e counselor

e parent(s)

# vocational
education evaluator

e therapists

® CSET members :

e specialists, as
needed

o vocational educa-

| 2. @ Description of

student's present
level(s) of functioning
in math and feading
"~ e Profile of 1
student's career
development and
vocational interests
e Description of -
student's present
level of functioning in
work-related behaviors

tion representative
from area of interest

34
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JOB TTTLE; Vocational Education Evaluators,

- —

DEPARTMENT

Division of Career Education

Division of Special Education
Page 1 of 2

tnitiation of
rask

-

Task Description

1. ~e~Student requires
specific vocational
assessment (needs not
identified or unsure of
preference)

1. e Assess cognitive skills in the areas
of reading and math

e Assess student's work preferencés by
job matching - .

. Provide work samples to identifv
strengths and weaknesses in work-related

skills, habits and attitudes

) -

2. ® Assess job seeking, job keeping,
employabilitv and living skills including
reading, computation, listening, speaking
and writing skills

3, o At the end of the formal vocational
evaluation period conduct student
conferences

~




REPORTS 'TO

Director of Vocationa

:

€

1‘Education. Instructipngi Services

Handicapped Students

CLIENTELE

Tools/Equipment

Personnel
Interface

Specific
Outcone

1. e use of work
samples

e GATB (General
Aptitude Test
[Batterv)

o WRAT (Wide
Range Achievement
Test)

e COATS (Compre-
hensive Occupational
Assessment and
Training System)

e simulated
pxperiences of work
cluster areas

1. e CSET i
e vocational educa-"
tion evaluator

e student

F

1. e Determination of
student's current level
e Determination of
student's preference
e Identification
of job titles within
cluster which may be
suitable for student

‘

2. Ecological
inventories

2. ® CSET
e vocational
education evaluator
e student

2, Identification of
student's appropriate
vocational placement
according to demon-
strated skills and
interests

3. e interview

e records/
reports from obser-
vations, work samples
hnd inventories ‘

3. e counselor
e student
e parent(s)

3. o Determination of
level of self-awareness
e Sharing of
information with student’
hnd parent




JOB TITLE Vocational Ikducation Evaluators A

DEPARTMENT Division of Career Education \ e

B .‘ . Division'of Special Education
\ P:age 2 of 2 « 3
f-initicntion of : ’

Task . » Task Description
* . N
P




REPORTS ~T0

N

Director of Vocational Education, Instructional Services

CLIENTELE

Handicapﬁed Student

Tools/Equipment

Personnql
Interface

Specific
Outcome

2. e comparison of
student's skills
with entry level
skills in areas of
interest

® on-site visita-
tion/exploration

e formal work
sampling/situa-
‘tional assessment

e counseling

35

2. e Determination
of feasibility of
preferred placement

38




SUMMARY

v | -

The student evaluation will affect the supportive services that will be

available, the amount of rostriction prescribed for the student's educational program,

and the type of skill the student is encouraged to develop, as wel. as many other
aspects of the Individual's physical and psychological environment. Th’ CSET, while
preparing the I|EP, takes Into account the evaluation data or the student's physical anc
mental strengths and weaknesses. Tt]; speclfl‘c responsibllity grids give the Evaluators

and CSET team members some practical help in carrying out thelir responsibilities.

%

3
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SELECTED READINGS °

«

‘Child Study Evaluation Team Resource Handbook., Guidellnes for Conducting the Tezm

Meeting. Philadeiphia: The School District of Ph'l_ladelbhla, Divislon of Specla!
The Natlonal Center for Research

Education.

Peterson, Marla. Sirv“lng Hand I capped Sfuden*f's in Vocational Educatlon: A Guide for
Columbus:

[
-~

Information Serfies 186,
in Vocatlonal Education, The Ohlo. State Unlversity, 1979.

" Counselors.
Prultt, walter. Vocational Wor k Evaluation. Menomonie, Wi: Walt Pruitt Assoclates,

Puzzled about Educating Special Newds Students? A Handbook on Modifying Vocational
Madisor, Wi: Wisconsin Vocational Studles

1977,

<

Currlcula for Handlcapped Students.

S Center , May 1980.
Reach - Vocational Handbook for Mainstreaming. Glbsoniz, PA: WYestern Pennsylvania

Special Education Resource Center.
2

]
Vocitional Evaluation and Wor k Adjustment Association. Vocatlonal Evaluation ProjecT

-~

Flnal Repdrt, Menoronie: Unlversity of Wisconsin-Stout, 1975,
/// ;
Wernimont, P., and Campbell, J. "Signs, Samples, and Criteria." Journal of Applied
- M
!
/

Psychology 52 (1968): 372-376.
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Compr-ehens Ive Occupational
Assessment arfd Tralning
System (CGATS)

'Hesfor Evaluation System
(H. E.s.)

Goodwil |l Industries
120 Soyth Ashland Blvd.
Chicagy, IL 60607

~

Jewish Empioyment and
-~ VYocational Service(JEVS)
Wor k Samp les

Jewish Employment and
Vocational Service
1913 Walnut Street
Philadelphia, PA 19103

McCarron=-Diai Wor k

Evaluation System

Commerclal Marketing
Enterprises

11300 North Central

Dallas, TX 75231

Aruitoxt provided by Eic:
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TEN YOCATIONAL EVALUATION SYSTEMS

Four major components: Living Skiiis, Work Samples,
Job Matching System.“and Employablfity Attitudes,
Wor k sampies can be administered in one audiovisual
station, are Indlvidualized, self=paced, computer
scored, and assess the individual's interest,

per formance capabllity, and genera! bshavior
relativa to job clusters such as: sales, food
preparation, barbering/cosmetoiogy, smali englnes.

8ased on the Data-People-Things levels of the D.0.T..
this system consists of twenty-six separate tes¥s
measur ing twenty-elght independent abllity faitors.
Per formance tests can be administered in five hours cy
a competent techniclan who has been formally traiaes
in use of the system in two three-day sessions in
Chicago. Test results can be processed by the
computer center and the printout relates results to
job possibilities {Isted in the D,0.T.

The twenty-eight work sampies in this system were
originally Intended for use with culturally disag-
vantaged youth but have also been successfully used
with many physically, emotionally, and mentally
handicapped Indlviduals, Exposes students to a
varlety of vocational possibllities, Also relates
flndings to D.0.T. A two-week training session is
required for those who purchase the system,

System attempts to assess the individual's abitity t2
function in one of five program areas: day care, work
activities, extended sheltered emplioyment, transitior 2’
sheltered emplioyment, and community employment, The
tirst three factors can be assessed in one day. Two
weeks of systematic observation in a work setting ara
required for the other two factors. Tralning of one ¢
two wenks Is required,

¥




MICRO~-TOWER

Institute for Crippled

3 Disabled
340 East Twenty-Fourth Street
New Yor k, NY 10010

Tne Singer vocational
Evaluation System

Zinger Education Division
80 Commerce Orive -
Rochester, NY 14623

Talent Assessment Program

{T.AWPS)

Milton Nighswonger
7015 Colby Aveaue
Ces Moines, {4 30311

ks
A cue-stop cassette tape unit presents the
Instructions, and a photobook Is used to Illustrate
related occupations and various steps within the
thirteen wor k samples for individuals with mild
(educable) retardation through the normal range,
adolescents, and adults, The wor k samples are: bottie
capping and packing, graphics 1llustration, making
change, message taking, zip coding, payroli camputation,
elactronic connector assembiy, record checking,
blueprint reading, flling, want ads comprehension, ‘mall
sorting, and lamp assembiy. A learning period Is
permitted before evaluatlon--an appealing
feature for Individuals with learning probiems.
The entire evaluation takes three to five days.

Reading is not required as this system uses audiovisual
techniques to transmit Instructions at a series of
sampling stations.. Some of the work stations are:
sample making; bench assemcly; drafting; electrical
wiring; plumbing and plpsfitting; carpentry and -
woodwor king; refrigeration, heating, and air
conditioning; soldering and welding; saies processing;
needle wor k; cooking and baking; small engine service;
medlical service; cosmetology; data calculation and
recording; soll testing; phot., lab technician; and
product lon machine operating. Each system measures both
Inter est and aptitude. Tra?ning in administration Is
not required but strongly suggested.

This system of ten wor k samples was developed TO assess
the Individual's functional charactaristics applicable
to wor k In Industrial, techalcal, and service areas.
Several Individuals can be-tasted at the same time and
the test can be admlnistered in about two hours.
Directions are given orally. The system consists of a
battery of perceptial and dexterity tests that measure
fine and gross finger dexterity, visual and tactile
discrimination, and retention of detall. Tralining Is
required fo use the system and takes one and a half
daYS.

.

44
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The valpar Component Wor k
Sample Series

655 N. Alvernon Way
Tucson, AZ 85716

Vocational Information and
Evaluation Wor k Samples
(VIEWS)

Jewish Educational and
Vocational Service

1913 Walnut Street

Philadelphia, PA 19103

wide-Range Employment Sample
Test (WREST)

Guidance Assoclates of
Delaware

1526 Gilpln Avenue

wilmington, DE 19806

Y

The sixteen wor k samples are: small tools, size dis-
crimination, numerlcal sorting, upper extremity range
of motlon, clerical comprehension and Valpar Corporation
aptitude, independent problem solving, muitilevel
sorting, simulated assembiy, whole body range of motion,
tri-level measurement, eye-~hand-foot coordination,
solder ing- zad Inspection, -money--hand I-ing;—~integrated———
peer performance, electrical circuitry and print
reading, and drafting. The samples are leyed to the
Wor ler Trait Arrangement on the D.0.T. Two weeks of
training |s recommended but .ot requlired.

Consists of a battery of hands-on activities. in a
simulated wor k environment to assess wor k potential of
persons with learning disabllities and mental
retardation. Does rot require reading ability, and
Incorporates the use of demonstration, practice, and
repeated Instruction to galn insight into the Individual
learning style and relates It to futwe Instructional
exper iences., Reveals changes in learning and perform-*.
ance quality and-rates while assessing vocational
potentlal, Training In the system is required.

Its pfimary purpose Is to evaluate dexterity and
perceptual abilities. Consists of ten work samples:
single and double folding, pasting, labeiling, and
stuffing; stapling; bottle paclagling; rice measuring;
screw assembly; tag stringlng; swatch pasting;
collating; color and shade matching; and pattern makinge
Administration time is about one and one half hours for
Individuais and two hours for groups. Industrlal norms,
short administratlion time, and precise Instructions are
Its strengths. Useful for moderately and mildly Ilmited
persons. No trainling is required for its purchase. -
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Entrles In this bibliography were collected and catalogued for use by vocational
evaluators In the Philadelphia School District. The objectives are to provide

assistance

e (n the [dentification of materials to
be utitlzed for both general curricula
and specialized programs;

e locating materials that present procedures and
- methods for serving both special educatlon -

and vocational educatlon.
<

Entries In this blbfrography were ldentified through |literature
Educational Resources Information Center (ERIC) Clearinghouse, which consists of

searches of the

N

e articles from over 700 journals Indexed by
the Current Index to Journals In Education

(CIJE) and

e research reports, papers, bibliographies, and
books indexed by Resources In Education (RIE),

.

Insofar ‘as possible, each catalog entry gives the titie, developing Institution 'or

author with address, date, number of pages, and price. An abstract follows which Is
drawn, In most cases, directly from the ERIC entry. Entries with an "ED" pumber
Includedmay be obtained In microfiche (MF) or hard copy (HC) rom the ERIC Document
Reproduction Servlce! Leasco Information Products, 4827 Rugby Avenue, Bethesda,

Maryland, 20014, <
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g EDI5S3046 08 CEOI5752
Evaluation and Placement. ) .
Schwartz, Stuart E,

Florida Univ., Gainesviile, Coil. of Education.
1197 22 p.: Photographs throughout bookiet may
not reproduce weil; For related documents see CE
015 749-754 .

Sponsoring Agency: Office of Education (DHEW),
Washington, D C.

Bureau No.: 498AH60166

Grant No.: GOO7604050

EDRS Price - MFO1/PCOI Plus Postage “

Language: English- ’ ’

Document Type: CLASSROOM MATERIAL (050)

 Journal Announcement: RIESEP78
_ One of -five bookliets designed to help vocational education teachers and

adminlstrators reiate more ef fectively to handicapped students in thelr classrooms.’
This booklet discusses the role of medical, social, educational, and psychological
testsin estimating @ handicapped student!s potential and In designing an appropriate
vocat jonal program. Speclfic topics discussed inciude the foflowing: work evalustion
programs, work evaluation systems, work experience programs, work experience settings,
. advisory comittee, and advisory council. A seif-test Is Included for pre- and
‘posttest evaluation. (TA)

‘
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EDI79570 TMOQ9850
Correlation of Schooi Instructional Materials to the
Social and Prevocational Information Battery.
Texas Education Agency, Austin, Learning Resource
Center. - o .
May 979 62 p. '
EDRS Price = MFOI/PCO3 Plus Postage. '
Language: Engiish
Document Type: TEACHING GUIDE (052); B31BLIOGRAPHY
(131 ) -
Geographic Source: U,S./Texas
Journal Announcement: RIEAPRSO
Government: State ) >~
Selected curricula and Instructional resources are correiated to items within each
subtest of the Soclal and Prevocational Information Battery (SPIB). SPIB tests Inciude
_purchasing hablts; budgeting; banking; job-related behavior; job search skilis; home
management; health care; h§glono and grooming; and functional sign. reading. The
. selections are representative of materials availlable commercial iy to train handlcapped
students and more intended as guideline. in developing Individuai Education Programs
(1EP). The Information Is contained in three columns: (1) the name of the SPIB
subtest and related items; (2) .names of curricula related to the test items; and (3)
instructional resources which pertain to a subskiil In the test area. The columns for
curricula and resources are not interrelated but each is relevant to the test area
Bibilographic information on the curricula and publishers! addresses are appended.
(MH) )
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EDI93514 CE026996

Identification and Validation of Criteria Used for
Determining the Best Tralning Setting for Persons with
Handicaps. Final Report.

Evans, Rupert N.; and Others

I11inols Univ., Urbana, Coll. of Education

30 Jun 1980 260 p ; Appendix materials will not
reproduce well dus to small prints For a related .
document see ED 187 902,

Sponsoring Agency: |Il1inols State Board of Educatlon,
Springfield; Iliinols State Bureau of Educat lonal
Research, Urbena. ’

Contract No.: R-31-20-x-0275-164

EDRS Price - MFOI/PCI| Plus Postage. . .

Language: English- :

Document Type: RESEARCH REPORT (143)

Geographic Source: U.S./lllinols

" Jouraal Announcement: RIEMARSI .

This document presents the flnal report of a study of the best ways to serve
persons with handicaps [n preparation for work. Chapter | provides background and
Identiflcation of research questions and the research hypothesls to be tested. It
outlines major tasks of the study: (1) ldentify criteria used by training authorities
to select the training setting for handicapped persons, (2) galn opinions of *impaired"
workers as to where thelr job competencies were best developed, and (3) Identify
criteria which advocates presumed should be used when selectling fﬁaln!ng settingss The
second chapter reviews Ilterature addressing barrlers that hinder the training of
persons_wlth handlcaps,.roles of persons wlth handlcaps In contemporary society, and an
In-depth discussion of the criteria assessed In this study. Chapter 3 Is divided Into
five sectlons describlng methods and procedures used in each of the three sub-studies
(aufhorlfy, worker, advocate), quality controls Imposed, and statistical procedures.
Chapter 4 reports flndings that indicated that most of the revised criteria were
consldered to have bsen used or should have been used In selection of training
settings. Chapter 5 provides summary, concluslions, and recommendations for future
research. Appendixes, amounfﬁng toapproximately one<half of the report, include the
questionnalires and procedural guides (YLB)

.




EDI70451 CE0I8582 '
Mainstreaming Handicapped Students In Vocational
Edugatlon: An Administrator's Gulde.
Brollin, Donn; And Others
Missouri State Dept..of Elementary and Secondary
Education, Jefterson Clty, Missourl Univ , Columbla,
Cept. of Counseiing and Personnel Services. -
Jun 1978 105 pe: For a related document see CE
018 584; some pages may not reproduce cleariy due to
colored background
EDRS Price - MFOI/PCO5 Plus Postage.
Language: English )
Document Type: NON-CLASSROOM MATERIAL (055); . . -
GENERAL. REFERENCE (130) ~
Geographlc Source: UsS./Missourl|
Journal Announcement: RIEOCT79
Elght sections of Inftormation concerning vocatlonal educatlon for hand|capped
students are provided In this guide designed for administrators of vocatlional educatlon .
programs. Section | presents an overview of three federal laws affecting vocational
eoducation. The |dentiflcation of handicapped students by local school districts Is
discussed In Section lis Inciuded In this section are the Missouri definitlons for
handlcapplng conditionss The role and responsibllity of a vocatlonal resource educator
YRE) as a person who has expertise In speclal and vocational educatlon Is dlscussed in
Sectlon 11, A copy of a questionnalre and the analyses of results of a study
undertaken to determine the need for a VRE are aiso provided In thls sectlon. Staff
dovolbgﬁonf cunsiderations and suggestlions are presented in Sect fon I¥, .while Sectlon ¥
describes consideratlons for vocatlona! programming for handlcapped students. Also
descrlbed, ars four exemplary vocational education programs In the Unlted States.
Considerations for malnstreaming students with handlicaps are provided In Section Vi
Toplcs include the least restrictive environmont, Individuallzed education program
(IEP), and acCgmmodaflng students (eligibliity requirements, physical environment,
currlcuium, time, and equipment). Legisiation of hiring practices, job development,
’ pre—employmonfmszlls, Jjob placement, and follow-up are discussed In Section Vil,

N

Finally, Section V{ll describes sources of assistance to ald In the process of
mainstreaming. Missouri state and local resources are discusseds Also Included Is a.

I1st of natlonal organlizatlons. (JH)




ED170452 CEOI8584 .
Mainstreaming Handicapped Students In Vocational ‘ .
Education: A Resource Guide for Yocational Educators. ‘
Brolln,-Donn; And Others
Mlissouri State Dept. of Elementary and Secondary
_Educatlon, Jefferson Clty, Missouri Unlv., Columbia,
Dept. of Counseling and Personnel Services.
Jun 1978 86 p.; For a related document see CE
018 582.-Some pages may not reproduce clearly due to.
colored background. T
EDRS Prlce - MFO!/PC04 Plus Postage.
Language: &nglish

Document Type: TEACHING GUIDE (052); . D
BIBLIOGRAPHY (131) ) e
Geographic Source: U.S./Missourl =

Journal Announcement: RI!EOCT79

| Designed for vocetlonal educators, seven sections of Information concerning

| ! vocational education for students with handicaps are provided In this resource gulde,
Section | provides an overview of major federal Ie§lslaflqn, the Indlvidualized -
Education Program (1EP), and definitlons of specific handicaps as defined by Mlssouri

| statutes., Sectlon |l describes the role and function of a vocational resource '

| educator. Guidelines and conslderations for vocatlonal assessment and evaluation are

1 presented In Section IlIl. Also Included In this section Is an annotated bibllography

1 of varfous assessment Instruments (aptifude, interest, and work evaluation)., Section

i 1Y discusses four areas of concern for accommodating handicapped students: physical

| enylronmonf, curriculum, time requirements, and equipment and materials. Instructlonal

| cons iderations for teaching handlcappéd students are presented in Section V. Topics

| Include the IEP,” preparing the classroom env ironment for malnsfreamlng, Teachlng

tachniques for specific handlcapping condltions, classroom organization and management,

and community and parent Involvement. Section vl discusses Jjob piacement, employment,

and follow-up. The concluding sectlon contains a list of resource materials (books,

gdldos, bibllographies) and a list of directories of services and materlals. (JH)/////
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EDI87051 ECI24316 . . : .
Prevocational .Assessment and Programming for T
Visuaily impaired Learners.
~ Eaves, Ronald C.; McLaughllin, Phillip J.
Apr (980 57 p.; Paper presented at the Annual . ,
International Convention of The Councii for Exceptional
Children (SBﬂi, Philadelphla, Pa, April, 1980, Session
T-32). This Naper was prepared as part of a Universitv
ot Georgia curriculum dovolopmonf project at the Georgia
Academy ‘for the Blind in Macon, Goorqla. Same fab]os may be
marginaliy legible.
. EORS Price - MFO1/PCO3 Plus Postage. -
Language: 'Engllsh : .
Dqcument Type: TEACHING GUIDE (052); CONFERENCE . i
PAPER (150) .
Goographlc_sgurco: U.S./Georgia
Journal Announcement: RIEOCT80 -
The paper examines asp'oc?s of prevocational program development for visually
impared students (physical setting, task selection, teacher behaviors, trainee
behaviors, discrimination deficits,- sensory motor deficits, slow motor behavior, and
Intertering behaviors). Five assessment areas are listed, Including amount of teacher
assistance required, number of trials to criterion, and number of steps acquired .
Independently In task analysis for each target objectlive. Ins.fruz:flon'al techniques ‘are
specified for typical training problems, and general treatment strategies are also
addressed. The remainder of the paper IS composed of Information on teaching
procedures for general work habits (including safety awareness, response 1o
Instructions, and rate and quality of work) and -for specific contract work (metal \
company contract, stuffed toy and pillow business, and wooden toy business). (C.) ’
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EDI76031  CEO21369 \ (}‘ _

A System for the Identitication, Assessment and ¢
Evaluation of the Special Needs Learner In Vocational ’
Educat lon. ’ »

Wentllng, Tim L.; and Others
111nols Univ., Urbana, Bureau of Educational
Research.
.7198, 235 p.; Somé pages may notf reproduce wel!
due to llght print o
Sponsoring Agency: Bureau of Occhpaflonal and
Adult Education (DHEW/OE), Washington, D.C.
_Bureau No.: 498AH60062 \ :
Grant No.: G007604835 \
EDRS Price - MFO1/PCIO Plus Postage. '
* Language: Engllsh < ‘
Document Type: NON-U..ASSROOM MATERIAL (055); f
TEACHING GUIDE (052)
Geographic Source: U.S /llllInols \
Journal Announcement: RIEFEB8O ‘

This resource package contalns an administrator's manual and nine Instructor gulides
desligned to asslist local education agency personnel In the development of functional
and systematlc procedures for ldentlfying and assessing the needs of special students
enrol led In vocational education programs. ‘The adminlstrator's manual provides a
description of the three-phase ident|fication and assessment system and *sugges*s
procedures for Implementation.and evaluation. The first Instructor's gulde presénts a.
description of the system and briefly describes how the information of fered in Guides
2-9 flfs'fogefher to provide a workable structure for the cont Inuous assessment of

. student needs and progress In vocational education. The remaining eight Instructor

guldes provide guidellnes for the following activites: Identitying students with
speclal needs (Guide #2); assessing the student's present level(s) of per formance
(Gulde #3); preparing an Individualized vocational phan (Gulde #4); using the training
plan In concurrent work education programs (Guide #5); assessing vocational skill
development (Gulde #6); monitoring the student's Individualized vocationai plan (Guide
#7); conducting student follow-up (Gulde #8); and conducting employer fol low-up (Gulide
-#9). Guldes 2-9 aiso Include sample reports and related forms. (BM)
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| EJ123896 CG509142 i
Vocatfonal Appraisal of the EMR Adolescent: An
Exploratory Study of a Publlc School Class ] .
Shelton, Jeffrey .
Journal of the International Assoclatlon of Pupil
Personnel Workers, 11, 4, 156-158 and 205-206 1975.
Language: Engllish
In"thls study male students In an educable monfally refardod class were
administered the VISA, a reading-free measure of Job sophlsflcaﬂon and interests.
Results were seen as potentlally useful for (a) assessment of group needs prior 1o a
curriculum block on vocat fonal awareness, and (b) vocatlonal planning with individual
students.
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Ang~ew, J«Des, and Dickerson, L.R, (Eqs.). Vocational evaluation:
A resource manual. Henomonie, Wisconsin: University of -
~ disconsin=-Stout, Department of Rehablflfaflon and Manpower
Services, Research and Trainlng Center, 1973,
~

These authors have edited a resource manual designed for use either as a resource
book for' professlonalé or as a component of inservice training. Suggested
activities are also Included for use by anyone conducting Inservice fraining
programs. Toplcs covered, in the manual fnclude evaluatlion referral and feedback,
aval uatlon results and employability, behavior identification and analysis, job
analysis, feedback Interviewing, and issues In the development of a situational
assessment programe

got-erbusch, K¢ A compar [son of seven vocational evaluation systems.
“tenomonle, Wisconsin: ‘.‘Unlverslfy of Wisconsin-Stout, Stout
jocational Rehabllltation Institute, Materials Development
Center, 1976, '

This publlication compz;res the TOWER system, Philadelphia JEVS Wor k Sample Battery,

Singer Vocational Evaluation System, Talent Assessment Frograms, Wlde Range

Employment Sample Te/sf, McCarron-Dial Evaluation System, and the VALPAR Component

wor k sample serles., Comparison points Include information about the developer,

. .organlzation of the system, process followed, admlnistration procedures, scoring
and nérms, cllent observation, reporting, purposes, training required, and
technical considerations.
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Botterbusch, K, A Comparlison of four vocatlonal evaluation systems. Menomonle,

Wisconsin: Unlversity of Wisconsin-Stout, Sout Vocatlonal Rehabi!itation
Institute, Materlals Development Centéer, 1977,

This publlicatlon compares the COATS, Hester, Micro-TOWER and VIEWS vocatlona!
evaluafloqfl systems. Comparison polnts Include information about the developer,
organlzafién of the system, process followed, adminlistration procedures, scoring
and norms, 'cllent observation, reporting, purposes, fraining required, and
‘technical considerations.

8roulliet, F.8., Competency-based model for the handicapped: Adult living

skills and vocatlonal preparation. Olympia, Washington: Office of
the State Superintendent of Public Instruction, 1978.

This manual presents the philosophy and development of a competency-based mode!

Occupation Preparation Guide for pre-school up to age 2l., The guide includes

sections on the fleld-test program, the prerequisite skill Inventory, assessneat,

task analysis, Independent llving and empioyment skills, and referral agencles.

The key to this program Is the determlnation of the.essential skills.needed. foc_. —

employment and Independent living.
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2. reay of Educatlon Research. A system for the Identification, assessment, and
evaluation of the special needs learner In vocational education. Urbana-Champaign,
I1linols: Bureau of Education Research, 1978,

The Bureau of Education Research developed an Identiflcation and assessment System
for special needs learners In vocational education. The system consists 6t an
administrator!s manual plus the nine units of the system. The entire set Is
packaged In a loose-leaf binder. The nine units of the system cover the following
areas: a) Introduction to the Identification and assessment system; b) procedures
for Identifying students with special needs; c) strategies for assessing-the
student!s present level(s) of performance; d) preparing an Idividualized vocational
plan @) using the tralning plan In concurrent wor k-education programs; f) assessing
vocational skill development; g) monltoring the student's Individualized vocational
plan; h) conduc!ing student follow-up; and 1) conducting employer follow-up.

roege, R.C., and Mugaas, H.D. The USES testing program. In B. Bolton
(Ed.). Handbook of measurements and evaluation in rehabllitation.

- - ~~B5It |moreT- UnIVersTty Park Press; 1976,

This Is a look at the test research program services provided by the United States
Employment Service. Explored are various types of occupational tests used, and
thelr speciziized appllication to different handicapped groups, namely, the deaf,
the mentally retarded and the educationally deflclent. . "

unn, D.J. Sltuational assessment: Models for the future. Mencmonle,
Wisconson: Unlversity of Wisconsin-Stout, 1973,

\
\

The author presents var lous theoretical approaches to the process of using
situational assessment. Although the focus of the form Is on the use of
situational assessment In rehabilitation facilities, the concepts which are
presented could he adopted profitably by education agencies.
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Esser, T.Jo. Effective report writing in vocational evaluation and
wor k ad justment programs. Menomonie, Wisconsin: University of
wiscons In-Stout, Department of Rehabilitation and Manpower Services,
Materials Development Center, 1974,

Esser has developed a guldebonk designed }o enhance ef fective report writing

*Ins vocatlonal eva!uafion and work adjustment programs, In It he discusses common
probiems found In vocational assessment reports and suggests a reporting format -
which might help overcome these problems.

4

Esser, T.Jo Client rating instruments for use in vocational!l rehabl{itation o -
agenclies. Menomonle, Wisconsin: University of Wisconsin-Stout, 1975,

This publication discusses some reasons for using them, and considerations for
selecting scales from those which are commercially avajlable., Eleven such scales
are included in the publication. ’

11

fry, R.R. (Eds)s Work evaluation and adjustment: An annotated bibllography, 1978
sugg'lemenf. Menomonie, Wisconsin: Stout Vocatlional Rehabl!itation Institute
(Mater ial Development Center), University of Wisconsin-Stout, 1978,

This bibllography includes relevant rehabilitation |iterature on wor k evaluation
and adjustment compiled In 1978. The catalogue Is supplemental to the annotated
bibliography on wor k evaluation and adjustment (1947-1977) developed by the
Mater ials Development Center at the Stout Vocational Rehabllltation institute In
1978,
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fry, R.R. (Ede)s Wor k evaluation and adjustment: An ‘annotated
bibl lography, 1947-i977, Menomonlie, Wisconsin: Stout Vocational
Rehabliitation Institute (Material Development Center), University
of Wisconsin-Stout, 1978, )

This bibllography provides an extensive review of relevant rehabi!itation

¢ titerature pertalning to work evaluation and adjustment, The resources listed In |
the bibliography are avallable on loan from the Stout Vocational Rehabllitation |
Institute.

-

Giles, M.T, Individual learning disabll1ties: Classroom screening
instrument. Adolescent level: Grades 4 through 12, Administration |
and scer Ing manual with remedial suggestions., Evergreen, Color ado: N
Learning Pathways, Inc. 1973,

The purpose of this screening Instrument is not to diagnose, but to provide
preliminary and very early Identification of students with possible learning

———- - -~ ~proptemss—it-is intended-to-help -the-teacherassess. the areas _in which a student

~

may be having learning difflculties. _

-
-

I11inois State University, Meeting the work training needs of speclal students In high
school vocational/occupational education programs. Normal, It1inols: Department
of Special Education, Special Education Instructional Materials Laboratory,
111inoi~- State University, (977, ’

This notebook is made up of 10 moduies: 1) orientation to the student with /
spaclal needs for vocational occupational education; 2) wor k adjustment training;

3) job analysls strategles for vocatlonal/occupational teachers; 5) behavior /
management; 6) teaching strategles; 7) educational/vocational prescriptive [
programs; 8) community and analysis strategles; 9) job placement; and 10) state ‘
and local support services.
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lowa Department of Public Instruction. Vocational assessment systems:
Application In programs serving special needs populations. Des
Molnes, lowa. lowa Department of Public Instruction, 1973.

{n 1973, The lowa Department of Public Instruction sponsored a wor kshop which
addressed issues surrounding the use of vocatlional assessment systems In prog-ams
which served special needs populations. The document summar [ zing the. conference
praesents summaries of presentations which covered not only general toplcs such as
wocational Assessment: What Can Be Gained From It" and "Assessment Systems in
Career Development Prog-ams" but also presentations on Individual assessment tools
such as the Slinger Graflex system, the JEVS system, the TOWER, the Wide Range

. Employment Sample Test, and the Talent “Assessment Tests,

T
¢

, tevine, S,, and Elzey, F.F.‘ San Franclsco vocational competency scale.
New York: The Psychological Corporation, 1968.

Levine and Elzy (1968) developed the San Francisco Vocatlonal Competency Scale to
provide an Instrument designed to measure the vocational competency of Indivliduals
whose primary disability Is mental retardation, They Indicate that the scale
should not be used with persons under 18 years of age and Is not applicable to
Indlviduals with severe hearing, visual or motor impairments. The scale consists

of thirty items; each item contains four or five options which range from a low
level of competence (1) to a high level of competence (4 or 5). The levels are
cumulative In that an individual who Is rated 5 on an item Is presumed fo be able
to perform at all preceding levels. The scale is Intended to measure actual
performance and not presumptive abllity. Each Individual Is to be rated at the
tevel at which hé or she characteristically performs at present, The authors

state in the manual thar they deveioped the scale with five uses in mind: 1)
selection of mentally retarded Individuals for tralning I¥ semi-independent or
sheltered situations; 2) assessment of an Indlvidual's status at a particular

time; 3) Judgment of growth In vocatlonal competence over a per iod of time; 4)
study of the relative efflcacy of different training methods; 5) screening of }
mental ly retarded Individuals for placement in Independent wor k situatlons, The
items of the scale encompass tour dlimensions of vocatlonal competence: motor -
skills, cognlflon, responsibility, and soclal-emotlonal behavlor. To use the
scale, no special test situation need to be established, nor must a psychologlst
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administer the scale. The scale can be completed by someone famillar with the
evaluee's characteristic per formance.

. . ' x\ R
Maryland Department of Edugation. Vocat fonal evaluation in Mary|and

pubiic schools: A model guide for student assessment. Anni:spolls:
. Maryland Department of Education, 1977 \
\

T.hls publicatlon provides a model gulde for the vocational e\{ssessmenf of
handlcapped students. The publication also provides a detalied Job description ™
for a paraprofessional level job entitled Vocatlona! Evaluation Technlcian. In
addltlon, several sample evaluation reports Including descrlpﬂ'lve data about the
evaluees, test results, and recommendations are provided. Finally, the
publication provides a gulideline for guidance counselors to asslst them in
establishing a working relationship with vocational evaluators,when striving to
Integrate a vocational evaluation into the total range of servlcos provided to a
handicapped student In and educational setting. \\
| ,
Materials Development Center. Suggested publ ications for developing an agency library
on wor k evSIuaflon, adjustment, and facllity management. Menomonle, Wisconsin:
Stout Vocatlonal Rehabl{itatlon institute, Unlversity of Wlsconsin-5tout, 1979,

This report Identifies a selection of documents emphasizing vocational evaluation
and adjustment and rehabilitation facillty management,. The compilation Is

Intended as a gulde for rehabilitation facliities attempting to establish

reference Ilbrarles. H

i

Parnicky, J+J., and Presnall, D.M. Interest inventories and the

retarded. Rehabilitation Counseling Bulletin, December, 1976, .
118~128, :

]
'

This article discusses two measures designed to assess the vocational’ interests of

retarded people: the Vocatlonal Interest and Sophlstication Assessment (VISA) and
the Reading-Free Vocational [nterest Inventory (RFII),
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U.S -Department of Health, Education an. Wel fare. Resurge '79: [lanual
tor identifying, classlfylng and serving the disadvantaged and hand |-
capped under the vocatlonal gducation amendments of 1976 (P.L. 94-482),
Washington, D.Ce: U.S. Dept of Health, Education and Wel fare, 1979

The purpose of this publlicatlon is to provide resouce Informatlon for State staff
in planning, implementing and evaluating programs and services for students with
special needs. The document Is also designed to serve as a basis for
compatibllity in reporting enrollments and other pertinent Information about
vocat lonal education programs for special needs students.

o
1

‘Yocational Evaluation and Work Adjustment Association. -
Vocatlonal evaluation project final report. Menomonie, Wisconsin:
~—_Unlversity of Wisconsin-Stout, 1975,

This Is a compllation of major ldeas from reports of seven V.E.W.,A.A, task forces
originally published as speclai Issues of The Vocat lonal Evaluation®and Wor k
Adjustment Bulletin, Volume 8, July, August, and September, 1975,

walls, R.Te, and Werner, T.J. Vocational behavlor checklists, Mental
Retardation, August, 1977, 30~35.

In this article, the authors reviewed, categorized and evaluated 39 behavlor
checkilists containing behavioral descriptions related to prevocational,
vocational, occupational and work behaviors. The authors categor | zad the scales!
ltems Into elght subclasses of vocational behavior: prevocational skills,
Job-seeking skills, Interview skills, Job-related skllls, union-financial-secur [ty
skills, and specific-job skills. The authors also discussed strategies for
selecting and utilizing vocational behavior checkiists for assessment and
training.
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